English Enhancement Grant Scheme for Primary Schools
Progress Report 
School Name:                 Tun Yu School                                         File number:  A010        

A   Implementation Progress 
	Tasks scheduled for completion after the first year of implementation
	Completed as scheduled

(Please tick √)
	Reasons for not completing the tasks as scheduled
	Resultant change of the implementation plan

	
	Yes
	No
	
	

	Develop lesson plans for a school-based reading to writing curriculum developed for P4
	√
	
	
	No changes

	Develop Materials (worksheets, flash cards…) for a school-based reading to writing curriculum developed for P4


	√
	
	
	No changes

	Choose and purchase books for students to read in support of their writing in P4
	√
	
	
	No changes


B   Benefits Obtained 

(Remarks: The examples below are for illustration only. Schools are strongly advised to critically review the learning and teaching of English (and where applicable, the English language environment) in their schools and evaluate the effectiveness of the enhancement measures accordingly.)
	Evaluation Focus
	Areas with improvement found
	Grade level


	Supporting evidence
 


	Have the effects of the measures met the school’s expectation? (Please tick √)
	If the effects of the measures have not/ partly achieved the expected outcomes, what further actions would the school take?

	
	
	
	
	Yes
	Partly
	No
	

	Improving student’s reading abilities
	Students are able to read longer and more complex texts 

They are also able to determine the different types of texts.

Student’s vocabulary has improved through being exposed to more information

The program helps students build up their ability and habits to read English (books). 
	P4 (A)
	Teachers observed in small reading groups, that students were able to answer comprehension as well as more open ended questions. 

In monitoring paired reading, students were able to decode words better by finding meaning with the words around the unknown word. 

In observation, students were more motivated to read.  

In their writing tasks, students used more vocabulary in their writing. 
	√
	
	
	

	
	Students are able to use some decoding skills to figure out unknown words

Students were able to answer simple comprehension questions 

Students felt more confident when reading books at their level.  
	P 4 (B)
	Teachers observed in small reading groups and through worksheets, students were able to answer simple comprehension questions. 

Some students were able to decode the sounds of words using simple phonics skills helped by the teacher. They were helped in decoding meaning by looking at pictures found in the books.  
	
	√
	
	We have found students who are lacking in the basic phonics and sentence structures are struggling in this program. It was decided it would be more beneficial for these students to use the school’s PLPR-W books and other basic phonics books to revise the alphabet and blending sounds. 

	Helping students to produce a more enriched writing piece 
	Students are using longer and more complex sentences in both classes compared to what they were producing previously
	P4 (A)
	Through written work, students were able to produced better and more complete work

Students were able to give better reasons for their beliefs using examples and more logical support rather than one word adjectives such as interesting, fun…

In the creative tasks, students were more confident in using their creativity in their work and to share it with their classmates.


	√
	
	
	

	
	Students using complete sentences and using more complex language structures such as compound words and adjectives. 

Using previously taught sentence structures in their writing 

Giving reasons for their ideas

Creating longer writing pieces   
	P 4 (B)
	Student’s work gradually become more complete as students were reminded to use complete sentences including punctuation marks. 

Students writing pieces increased when encouraged to use more adjectives and connectives to combine simpler sentences. 

Students were encouraged to give a reason for their thoughts in their writing by using ‘because.’

  
	
	√
	
	We have some students on the lowest end of the English learning spectrum who are struggling with the writing tasks in this program. We needed to provide a lot more scaffolding in their writing tasks. Some of the tasks were switched from individual writing tasks to guided writing tasks to provide support.

When giving reasons, one word answers were allowed but gradually we needed to help the students to move beyond it to more complex answers then they were providing. 

	Providing opportunities for students to work collaboratively 
	Students are able to work together to do a presentation for the class.

When working in groups the work is evenly distributed. 


	P4 (A)
	In groups, students were using more English than Chinese when working on presentations. Some students reminded others to only use English. For some groups, minimal teacher intervention was needed. 
In doing the presentation, all students participated in presenting their work to the class. 
At the beginning of the year students made common presentation mistakes (lack of eye contact, low voice, leaning..) but by the end all were better. 

	√

	
	
	

	
	Students were exposed to working together in groups on projects.

Students were able to speak in front of their classmates. 


	P 4 (B)
	In teacher observations, we noticed some students became more comfortable in working in groups.

In presentations to their classmates, all students had to speak, regardless the length. Over time most of the students spoke at their level.


	

	√
	
	We were finding some of the students lacked the focus to be able to work on their own with a group. We made the groups a bit bigger lead by a teacher to facilitate and direct conversations. 

	Enhancing learner diversity 


	All students were able to participate at their level and at their comfort 

For the weakest students we allowed them to participate in group discussions and group work. We also provided them with a lot of support. We found they still struggled a lot. 


	4A

4B


	Through written work, presentations and teacher observations, students were able to participate more in class. 
	√
	√
	
	We encouraged the stronger students in the mixed ability groups to help their weaker classmates. As teachers, we also provided more one on one support for these students to strengthen their abilities but they were too far behind. 

	Teacher Professional Development 
	Choosing readers that match with the textbook units as well as at the student’s ability have helped teachers to engage in the students learning activities in the 4 skills (reading, speaking, writing and listening). 
	P4 
	
	√

	
	
	


C  Dissemination of Good Practices

1.
Would you like to share the good practices with other schools?        (  Yes       √  No   (Please tick)
2.   Please give a brief account of the good practice(s) you would like to share with other schools:

	Outputs & deliverables produced
1.  Lesson plans & Materials
2.  New ways of fostering group work amongst students 
3.  New teaching strategies to cater for learner diversity


	

	Successful experience 
1. Helping students through reading. Has greatly improved the stronger students in both classes as they are able to use more complex sentence structures and are able to participate in group discussions. 

2. By including the class in observing the presentations, they were able to notice eye contact, volume and the content of the ideas through the students grading the groups. They were also to notice these issues in their own presentations as well. 

3. Student’s interest in reading has greatly improved as more were pre-reading the books in order to prepare for the lessons where the books were too long to read in class. It was easy to see they had read the books through comprehension and basic discussions. 
	

	Signature of Principal:                                   
	Date:                               

	Name of Principal:                                           
	


� Findings obtained from surveys/ questionnaires, analysis of students’ work, observation of their daily performance and review of their performance in formal assessments etc.  
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